Perspectives on “Assessment Reimagined”

from Project Zero's First 50 Years

At the beginning, PZ’s research focused on investigating cognitive

processing in the arts. This seminal work led researchers to expand
P R OJ E C T Z E R O to broader aspects of human potential including learning, critical
thinking, creativity, and intelligence. In the recent decades, PZ

F I F T Y Y E A R S research built on these rich traditions by exploring further

fundamental questions of human potential as they relate to

HARVARD G RAD UATE contemporary issues facing an array of educational settings—
SCHOOL OF EDUCATION schools, families, museums, and businesses. To celebrate 50 years,

PZers looked across the vast body of research and developed an
organizing framework that includes nine research areas
representative of many fac ets of the five decades of work. These

nine areas include: The Arts, Assessment, Character and Ethics,
Civic Agency, Creativity, Developing Understanding, Global
Competencies, Intelligences, and Thinking. PZ created a brief

overview of each of the 9 areas as stand-alone “booklets.” Each of

the four-page booklets describes PZ’s research in the area along
with a set of “PZ perspectives,” notes some big questions that are
launching PZ into the future, lists key PZ projects, highlights

important PZ quotes, offers a sample of notable PZ publications,
vand visualizes the main frameworks and ideas.

The artwork and graphic elements featured on these pages was created by our
collaborators, dpict, a local graphic facilitation and design firm, along with Matt Riecken,
PZ’s digital learning specialist.



Assessment, evaluation, and documentation are essen-
tial to any teaching and learning process, and the way
learning is documented and assessed directly influences

what gets taught. Our re-imagination of assessment L°°k|n9 o0
involves a number of “shifts” from traditional notions: Togeﬂtler ‘
assessment of process as well as product (when, what); SI‘Udean

teachers and students as protagonists in the assess- W

; or
ment process (who); assessment driven by the most
important goals we hold for students, whether numbers
capture them or not (why); and assessment as a collec- g;:g;?‘g;;eg:;fpﬁ[jj:"
tive and relationship-building process (how, where). ‘

THIRD EDITION

What does learning look like?

How can we reimagine assessment as a pivotal
moment of learning?

What are the characteristics of authentic or
“effective” assessment?

How do we know if, what, and how students
understand?

Teaching
as .,
Inquiry

Assessment is an episode of learning.

We spend too much time judging children and not
enough time trying to help them.

. . . Alexandra Weinbaum - David Allen
Human beings differ from one another and there is Stevehite Copere Rutn
absolutely no reason to teach and assess all individuals

in the identical way.

Students and teachers should be active protagonists in (not passive
recipients of) the assessment process.

Project Spectrum (1984 - 1993)
Arts PROPEL (1986 - 1992) Visible
Making Learning Visible (1997 - 2012) Learners

PROMOTING REGGIO-INSPIRED

The Evidence Project (1998 - 2002)

“Documentation can provide evidence of learning not
captured by most standardized tests, like students
listening to and learning from each other, using their
imaginations, thinking critically and creatively, develop-
ing a sense of esthetics and emotional understanding,
and understanding what it means to be members of a
democratic society.” - Mara Krechevsky

“Failing to finish a timed, multi-item achievement test in
biology is a lesson in the American romance with speed,
efficiency, and technology as much as in the structure
of a scientific domain.” - Dennie Wolf

“If the goal of education is simply to raise scores on the current crop of
standardized tests, then teachers should spend their time training children
on the tests, and we would have no need for research. But as researchers, we
want to explore what is possible—in terms of the extraordinary capacities of
children, the potentials of serious teachers, and the needs for an educated
and engaged citizenry.” - Howard Gardner
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